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1. | Itraukiojo ugdymo Doc. dr. Daiva Visos dienos mokykla (toliau -VDM), siekdma padéti mokiniams ir
principy jgyvendinimas Penkauskiené Seimoms, turin¢ioms maziau galimybiy gauti kokybiskas formaliojo ir
Visos dienos mokykloje neformaliojo ugdymo paslaugas, taip pat socialine, psichologing ir kita

specialigja pagalbg, neiSvengiamai prisideda prie jtraukiojo ugdymo
Implementation of igyvendinimo ir plétros.
inclusive education VDM savo esme yra paremta socialinés partnerystés idéja, nes kitaip
principles in All-day negaléty tenkinti mokiniy jvairiapusiy poreikiy, pasidlyti paslaugy
schools jvairovés. Nors VDM néra naujas reiskinys Lietuvos $vietime, taciau jos

idéjy, ypac susijusiy su jtraukiuoju ugdymu, jgyvendinimas néra
iSsamiai tyrinétas.

Nauji moklsiniai tyrimai galéty padéti geiaus suvokti esamg situacija,
atskleisti gerasias praktikas, inovatyvius sprendimus, nubrézti veiklos

kryptis.

All-day schools (hereinafter referred to as - ADS) aim to help students
and families who have fewer opportunities to access quality formal and
informal education services, as well as social, psychological, and other
special assistance, inevitably contributes to the implementation and
development of inclusive education.

TheA DC is essentially based on the idea of social partnership, as
otherwise it would not be able to meet the diverse needs of students and
offer a variety of services. Although ADC is not a new phenomenon in




Lithuanian education, the implementation of its ideas, especially those
related to inclusive education, has not been thoroughly researched.
New scientific research could help to better understand the current
situation, reveal good practices and innovative solutions, and outline
directions for action.

Skaitmeninis mentorystés

modelis mokytojy
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patyrusiy mokytojy
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veiksmingumas

Digital Mentorship Model
for Reducing Teacher
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and Effectiveness of
Experience Transfer
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Novice Teachers

Skaitmeninés  profesinio
bendradarbiavimo
aplinkos  kiirimas  ir
validavimas. /
Development and
Validation of a Digital
Professional Collaboration
Environment

Doc. dr. Jolita Dudaité

Mokytojy trikumas ir spartus pedagogy kaitos procesas tampa viena
reikSmingiausiy Svietimo sistemos problemy tiek Lietuvoje, tiek
tarptautiniu mastu. OECD (2019) ataskaitose pabréziama, kad daugelyje
Saliy stebimas kvalifikuoty mokytojy stygius, ypa¢ gamtos moksly ir
technologiniy discipliny srityse, o jaunieji pedagogai daznai palicka
profesija per pirmuosius penkerius darbo metus. European Commission
(2020) dokumentuose taip pat akcentuojama mentorystés ir profesinés
paramos sistemy svarba stiprinant mokytojy i$laikymg profesijoje bei
gerinant ugdymo kokybe.

Skaitmeniné transformacija Svietime sudaro prielaidas kurti naujus
profesinio bendradarbiavimo ir ziniy perdavimo modelius. Tyrimai
rodo, kad technologijomis grjstos profesinio mokymosi bendruomenés
gali efektyviai prisidéti prie pedagogy profesinio augimo, refleksijos ir
inovacijy diegimo (Darling-Hammond ir kt., 2017). Taciau, nepaisant
augancio skaitmeniniy jrankiy naudojimo, vis dar stokojama sisteminiy,
tyrimais gristy modeliy, kurie uztikrinty kryptinga patyrusiy mokytojy
geryjy praktiky kaupima, struktiiravimg ir perdavimg jauniesiems

pedagogams.
Virtualios ir hibridinés mokymo(si) aplinkos Siandien apibréziamos
kaip informacinémis technologijomis grindziamos sistemos,

sudarancios salygas sgveikai, turinio karimui ir bendradarbiavimui
(Salmon, 2013). Mokymo(si) s¢kmé tokiose aplinkose priklauso nuo
turinio kokybés, metodinio pagristumo bei galimybiy kurti jvairius
pedagoginés sgveikos scenarijus (Laurillard, 2012). Todél aktualu kurti
skaitmening terpg, kurioje biity sistemingai integruojamos patyrusiy
pedagogy praktikos, inovatyviis mokymo sprendimai, refleksinés
veiklos bei metodinés rekomendacijos.




Numatoma tyrimo tematika siiloma sukurti ir empiriSkai patikrinti
skaitmeninj mentorystés modelj, orientuotg j:
1. Patyrusiy mokytojy geryjy praktiky identifikavimg ir
skaitmeninj struktiiravima;
2. Jaunyjy pedagogy profesinés adaptacijos ir kompetencijy
stiprinima;
3. Skaitmeninés mentorystés aplinkos veiksmingumo vertinimag
mokytojy profesinio tvarumo ir ugdymo kokybés kontekste.
Tematika pasiZzymi tarptautiSkumu, nes remiasi tarptautinémis
mokytojy profesinio tobuléjimo, skaitmeninio Svietimo ir mentorystés
tyrimy kryptimis, atliepia Europos Svietimo erdvés siekius stiprinti
pedagogy kompetencijas bei skatinti inovatyvius, technologijomis
gristus sprendimus $vietimo sistemoje.

Teacher shortages and the rapid turnover of educators have become one
of the most significant challenges facing education systems both in
Lithuania and internationally. OECD (2019) reports emphasize that
many countries are experiencing a shortage of qualified teachers,
particularly in the fields of science and technology, and that novice
teachers frequently leave the profession within their first five years of
employment. European Commission (2020) documents likewise
highlight the importance of mentorship and professional support
systems in strengthening teacher retention and improving the quality of
education.

Digital transformation in education creates opportunities for developing
new models of professional collaboration and knowledge transfer.
Research shows that technology-based professional learning
communities can effectively contribute to teachers’ professional
growth, reflection, and the implementation of innovation (Darling-
Hammond et al., 2017). However, despite the increasing use of digital
tools, there remains a lack of systematic, research-based models that
would ensure the purposeful collection, structuring, and transfer of
experienced teachers’ best practices to novice educators.




Virtual and hybrid learning environments are currently defined as
information technology—based systems that enable interaction, content
creation, and collaboration (Salmon, 2013). The success of teaching and
learning in such environments depends on the quality of content,
methodological soundness, and the possibilities to design diverse
scenarios of pedagogical interaction (Laurillard, 2012). Therefore, it is
relevant to develop a digital environment in which experienced
teachers’ practices, innovative instructional solutions, reflective
activities, and methodological recommendations are systematically
integrated.

The proposed research aims to develop and empirically validate a digital
mentorship model focused on:

1. lIdentifying and digitally structuring best practices of
experienced teachers;

2. Strengthening novice teachers’ professional adaptation and
competencies;

3. Evaluating the effectiveness of the digital mentorship
environment in the context of teacher professional sustainability
and educational quality.

The topic is international in scope, as it builds upon global research
trends in teacher professional development, digital education, and
mentorship, and aligns with the objectives of the European Education
Area to enhance teachers’ competencies and promote innovative,
technology-based solutions within education systems.

Emocijy ir motyvacijos
poveikis mokymuisi:
neurodidakting

perspektyva

The impact of emotions
and motivation on
learning: a neurodidactic
perspective

Neurodidaktinis pozilris |
emociy ir motyvacijos
poveiki mokymuisi / A
neurodidactic approach to
the impact of emotions and
motivation on learning

Doc. dr. Jolita Dudaité

Vienas i§ pagrindiniy veiksniy, lemian¢iy mokymosi efektyvuma, yra
emocijy, motyvacijos ir kognityviniy procesy sgveika. Neuromoksliniai
tyrimai rodo, kad emocinés biisenos daro reikSmingg jtaka démesiui,
atminciai ir informacijos apdorojimui (Immordino-Yang & Damasio,
2007; Tyng et al., 2017). Teigiamos emocijos skatina kognityvinj
lankstumg ir problemy sprendimo gebéjimus, tuo tarpu stresas ir
nerimas gali trikdyti darbing atmintj ir mazinti mokymosi efektyvumag
(Vogel & Schwabe, 2016). Savireguliacijos teorija (Deci & Ryan, 2000)
pabrézia vidinés motyvacijos svarba sickiant gilaus mokymosi ir




ilgalaikio Ziniy jsisavinimo. Dopaminergin¢ atlygio sistema atlieka
esminj vaidmenj stiprinant motyvacija, jsitraukimg ir pastangy
reguliavimg mokymosi procese (Schultz, 2015). Taciau per didelé
iSoriniy paskaty gausa gali sukelti pervertinimo efekta, mazinantj viding
motyvacija (Fang et al., 2013).

Tyrimai emocijy ir motyvacijos poveikio mokymuisi tematika siekty
iSanalizuoti, kaip neurodidaktiniai metodai gali optimizuoti emocinio
isitraukimo ir kognityvinés apkrovos balansa, siekiant pagerinti
mokymosi rezultatus. Integruojant afektinio neuromokslo ir edukacinés
psichologijos jzvalgas, bus siekiama nustatyti veiksmingas pedagogines
strategijas, kurios skatinty teigiama mokymosi aplinka, mazinty
kognityvinj stresa ir stiprinty motyvacija grista Ziniy jsisavinima
(Sweller, 2017; Pekrun, 2021). Tyrimo rezultatai prisidéty prie mokslu
gristy edukaciniy praktiky plétros, kurios palaikyty tiek emocing
gerove, tiek kognityvinj mokiniy nasuma mokymosi aplinkoje.

One of the key factors influencing learning effectiveness is the
interaction between emotions, motivation, and cognitive processes.
Neuroscientific research highlights that emotional states significantly
impact attention, memory, and information processing (Immordino-
Yang & Damasio, 2007; Tyng et al., 2017). Positive emotions enhance
cognitive flexibility and problem-solving skills, whereas stress and
anxiety can impair working memory and reduce learning efficiency
(Vogel & Schwabe, 2016). The self-determination theory (Deci & Ryan,
2000) emphasizes the importance of intrinsic motivation in sustaining
deep learning and long-term knowledge retention. Dopaminergic
reward systems play a crucial role in reinforcing motivation,
engagement, and effort regulation during learning (Schultz, 2015).
However, excessive external rewards may lead to overjustification
effects, diminishing intrinsic motivation (Fang et al., 2013).

Research on the impact of emotions and motivation on learning would
aim to analyze how neurodidactic methods can optimize the balance
between emotional engagement and cognitive load to improve learning
outcomes. By integrating insights from affective neuroscience and




educational psychology, this study aims to identify effective
pedagogical strategies that foster a positive learning environment,
reduce cognitive stress, and enhance motivation-driven knowledge
acquisition (Sweller, 2017; Pekrun, 2021). The research findings will
contribute to the development of evidence-based educational practices
that support both emotional well-being and students' cognitive
performance in learning environments.

Skaitmeniniy technologijy
(DI) naudojimo, vaiky
emocinés sveikatos ir jy
rizikingo elgesio
prevencijos sgveika
bendrojo ugdymo
mokyklose.

The Interaction of Digital
Technology (Al) Use,
Children’s Emotional
Health, and Risk
Behaviour Prevention in
General Education
Schools

* Skaitmeniniy
technologijy (DI)
naudojimas ugdymo
procese: pedagoginiai
modeliai ir rizikos / The
Use of Digital
Technologies (Al) in the
Educational Process:
Pedagogical Models and
Risks

* Vaiky emociné sveikata
ir emocin¢ savireguliacija
skaitmenizuoto ugdymo
kontekste / Children’s
Emotional Well-Being
and Emotional Self-
Regulation in the Context
of Digitalized Education

* Rizikingo elgesio
prevencija mokykloje:
integracija su socialiniu-
emociniu ugdymu ir DI
naudojimu / Prevention of
Risky Behavior at School:

Doc. dr. Tomas Butvilas

Si disertacijos tematika nagringja dirbtiniu intelektu (DI) grjsty
skaitmeniniy technologijy naudojimo, vaiky emocinés sveikatos ir jy
rizikingo elgesio prevencijos sgveika bendrojo ugdymo mokyklose.
Naujausi sisteminiai tyrimai rodo, kad skaitmeninés intervencijos gali
turéti statistiSkai reikSmingg teigiamg poveikj vaiky ir paaugliy
psichikos sveikatai, taciau Sis poveikis priklauso nuo ugdymo
konteksto, intervencijy dizaino ir pedagoginio tarpininkavimo (Chen et
al.,, 2024; Fernandez-Batanero et al., 2025). Kartu nustatyta, kad
mokyklinés prevencinés programos gali veiksmingai mazinti
probleminj technologijy naudojima ir su juo susijusj rizikingg elgesi,
ypa¢ kai jos grindziamos aktyviu mokiniy jtraukimu ir sisteminiu
pozitiriu (Zmavc et al., 2025). Edukologiniu pozZifiriu tyrimas
akcentuoja mokykla kaip kompleksing ugdymo aplinka, kurioje
mokytojy kompetencijos, pedagoginés praktikos, mokiniy emociné
savireguliacija ir mokyklos politika formuoja atsakinga DI naudojima
(Garzén et al.,, 2025; OECD, 2024). Planuojamas misriy metody
tyrimas, siekiant sukurti ir empiriSkai pagristi integruota mokyklinj
modelj, skirta emocinés sveikatos stiprinimui ir rizikingo elgesio
prevencijai skaitmenizuoto ugdymo sglygomis.

This dissertation topic examines the interaction between the use of Al-
enabled digital technologies, children’s emotional health, and risk
behaviour prevention in general education schools. Recent systematic
reviews indicate that digital interventions can exert a statistically
significant positive effect on children’s and adolescents’ mental health;
however, outcomes strongly depend on educational context,




Integration with Social-
Emotional Learning and
the Use of Al

* Mokyklos kaip ugdymo
aplinkos vaidmuo:
pedagogy kompetencijos,
kultiira ir prevenciné
politika / The Role of the
School as an Educational
Environment: Teachers’
Competencies,
Institutional Culture, and
Preventive Policy

pedagogical design, and adult mediation (Chen et al., 2024; Fernandez-
Batanero et al., 2025). At the same time, evidence suggests that school-
based prevention programmes are effective in reducing problematic
technology use and associated risk behaviours, particularly when they
employ active learning approaches and a whole-school perspective
(Zmavc et al., 2025). From an educational science perspective, the study
conceptualises schools as complex learning environments in which
teachers’ competences, pedagogical practices, students’ emotional self-
regulation, and institutional policies shape responsible and
developmentally appropriate Al use (Garzon et al., 2025; OECD, 2024).
A mixed-methods research design is proposed to develop and
empirically validate an integrated school-based model that supports
children’s emotional well-being and strengthens risk behaviour
prevention in digitally enriched educational settings.

Mokymasis visg
gyvenimg

Lifelong Learning

* Visuomenés
stiprinimas per
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Prof. dr. Irena
Zemaitaityté

Lietuvoje, kaip ir kitose Europos Sajungos valstybése narése, kasmet vis
didesng visuomenés dalj sudaro vyresnio amziaus asmenys, t. y. 60 mety
ir vyresni gyventojai. Pagrindinis amzéjimo procesa apibiidinantis
demografinis rodiklis yra vyresnio amziaus zmoniy dalis visuomenéje.
Europos Komisijos Europos senéjimo ataskaitoje Ageing Europe (2019)
pateikiami vertinimai, kad jau po trijy deSimtmeciy Lietuvos gyventojy
populiacija gali biiti viena i$ 4 vyriausiy Europoje. Pasaulio sveikatos
organizacija atkreipia démes;j j tai, kad nepakanka vien siekti ilgesnés
zmoniy gyvenimo trukmés, butina siekti, kad gyvenimas vyresniame
amziuje bity kiek galima sveikesnis ir produktyvesnis (Sukyté ir
Cepukiené, 2017). Sveikesni, aktyvesni ir kirybingi Zmonés yra
aktyvios visuomenés ir augancios ekonomikos pagrindas, o amz¢jancios
visuomenés tendencijos tik sustiprina Siy dedamyjy daliy svarba
,sidabrinés*“ ekonomikos kontekste. Vyresnio amziaus asmeny
jsitraukimas j darbo rinka, j socialinj, ekonominj ir kultiirinj gyvenima
yra svarbios sritys, lemiancios sekmingg asmeny amz¢jimg. Sékmingg
amz¢jimg lemia finansinis saugumas, sveikatos iSsaugojimas
vyresniame amziuje, palaikomi socialiniai ry$iai ir fizinio aktyvumo
palaikymas (Jankiinaité ir Naujaniené, 2012). Nors gyventojy




Engagement Among
Older Adults

* Mokymasis ir jtrauktis:
vyresnio amziaus
suaugusiyjy mokymosi
patirtys / Learning and
inclusion: learning
experiences of older
adults

amzeéjimas yra prognozuojamas procesas, taciau labai svarbu jau dabar
pvertinti  kylanCius ekonominius, socialinius pokycius, spresti
zmones kuo ilgiau iSlaikyti aktyviais. Viena svarbiausiy Siuolaikinio
gyvenimo ypatybiy yra biitinybé nuolat mokytis. 2022 metais Maroke
vykusioje septintoje UNESCO konferencijoje buvo dar kartg akcentuota
mokymosi visg gyvenimg kaip Svietimo demokratizacijos id¢jos svarba.
UNESCO dokumentuose pabréziama, jog suaugusiyjy Svietimo ir
mokymosi visa gyvenima tikslas — suteikti Zzmonéms reikiamy geb¢jimy
igyvendinti ir realizuoti savo teises bei valdyti savo likimus. Tai skatina
suaugusiyjy asmeninj ir profesinj tobuléjima, aktyvesnj suaugusiyjy
isitraukimg | besimokanciy bendruomeniy, tvarios aplinkos kiirima.
Strategijoje ,,Lietuva 2030“ mokymasis visg gyvenima yra minimas
kaip vienas pagrindiniy veiksniy, uZtikrinanc¢iy Lietuvos visuomenés
pasirengima pasaulio kaitai bei jgalinanciy besimokancios visuomenés
kiirimasi. Analizuojant suaugusiyjy asmeny mokymosi Lietuvoje
poreikius ir galimybes, vis daugiau démesio imama skirti biitent
vyresnio amziaus asmeny mokymo ir mokymosi proceso aspektams.

In Lithuania, as in other EU Member States, older people - those aged
60 and over - are becoming a larger and larger proportion of the
population every year. The main demographic indicator of ageing is the
proportion of older people in society. The European Commission's
Ageing Europe report (2019) estimates that in three decades' time,
Lithuania's population could be one of the 4 oldest in Europe. The World
Health Organisation points out that it is not enough to aim for longer life
expectancy, but it is also necessary to make life at older ages as healthy
and productive as possible (Sukyté & Cepukiené, 2017). Healthier,
more active and creative people are the basis for an active society and a
growing economy, and ageing trends only reinforce the importance of
these components in the context of the ‘silver' economy. The
participation of older people in the labour market and in social,
economic and cultural life is an important area for successful ageing.
Successful ageing is determined by financial security, preserving health




in old age, maintaining social relationships and staying physically active
(Jankiinait¢ & Naujaniené, 2012). While population ageing is a
predictable process, it is important to take stock of the economic and
social changes that are taking place, to address the challenges that are
emerging and to find solutions to keep older people active for as long as
possible. One of the most important features of modern life is the need
for continuous learning. The importance of lifelong learning as a way of
democratising education was reiterated at the seventh UNESCO
conference in Morocco in 2022. UNESCO documents emphasise that
the aim of adult education and lifelong learning is to equip people with
the necessary skills to exercise and realise their rights and control their
destinies. It promotes the personal and professional development of
adults, the increased involvement of adults in the creation of learning
communities and sustainable environments. The Lithuania 2030
Strategy mentions lifelong learning as one of the key factors ensuring
the readiness of Lithuanian society for global change and enabling the
development of a learning society. When analysing the needs and
opportunities for adult learning in Lithuania, more and more attention is
being paid to the aspects of the teaching and learning process for older
people.

Technologijy naujovés
mokymui ir mokymuisi

Emerging technologies
for teaching and learning

*

Naujy technologijy
naudojimas kalby
mokyme(si) / Using new
technologies in language
teaching and learning

* Besimokanciyjy
metakognityvines
strategijos technologijomis
gristame mokyme(si) /
Learner metacognitive
strategies in technology-

prof. dr. Giedré Valtnaite
Oleskeviciené

Informacijos perdavimas, naudojant technologijas, daro didele jtaka
mokymui ir mokymuisi. Tai duoda naujg postiimj j technologijomis
gristo mokymo ir mokymosi praktika, reikalaujanciag novatorisko
poziiirio ir skaitmenines technologijas, siekiant palengvinti
tarpininkavimg visais mokymo ir mokymosi proceso aspektais
(atsizvelgiant j formalias ir neformalias situacijas). Sioje temoje galime
analizuoti kylanCias mokslines problemas, susijusias su naujy
skaitmeniniy technologijy protingu ir tinkamu naudojimu edukacijoje,
siekiant ugdyti besimokanciyjy gebéjimus ir savarankiSkumg ir plétoti
arba tobulinti pedagogy skaitmeninés/miSriosios pedagogikos
kompetencijag. Visa tarptautiné mokslininky bedruomené vykdo
mokslinius tyrimus Sioje srityje ir aktyviai ieSko dialogo tarp




enhanced
learning

teaching and

technologijy kiiréjy, edukology ir kity socialiniy moksly atstovy,
bandydami rasti sprendimus iskylanc¢ioms problemoms ir i§Stikiams.

The transmission of information through technology has a significant
impact on teaching and learning. This gives new impetus to technology-
based teaching and learning practices, requiring innovative approaches
and digital technologies to facilitate mediation in all aspects of the
teaching and learning process (both formal and informal). In this topic,
we can analyze the emerging scientific issues related to the intelligent
and appropriate use of new digital technologies in education in order to
develop learners' abilities and independence and develop or improve the
competence of educators in digital/blended pedagogy. The entire
international community of scientists conducts scientific research in this
field and actively seeks dialogue between technology developers,
educationalists and representatives of other social sciences, trying to
find solutions to emerging problems and challenges.

Ugdymasis Seimoje
(homeschooling) kaip
$vietimo politikos
inovacija: alternatyviy
ugdymo praktiky
institucionalizavimas

Family education
(homeschooling) as a
educational policy
innovation:
institutionalizing
alternative educational
practices

Prof.dr. Odeta
Merfeldaité,
Prof.dr. Valdoné
IndraSiené

Ugdymasis Seimoje edukologiniu pozitriu analizuotinas kaip
alternatyvi mokymo(si) organizavimo forma, i§ naujo apibrézianti
ugdymo(si) proceso struktiira, vaidmenis ir pedagoging atsakomybe. Si
ugdymosi forma perkelia dalj tradiciskai mokyklai priskiriamy funkcijy
1 Seimos aplinkg ir taip keicia ne tik ugdymo organizavima, bet ir
ugdymo kokybés uztikrinimo prielaidas bei atsakomybés ribas.

Tarptautingje mokslinéje literatiiroje ugdymo Seimoje fenomenas
analizuojamas ne vien kaip individuali pedagoginé praktika, bet ir kaip
platesnio masto socialinés bei institucinés kaitos reiskinys. Atlikty
tyrimy apzvalga (Kunzman & Gaither, 2020) rodo, kad ugdymas
Seimoje (homeschooling) per paskutiniuosius deSimtmecius pasaulyje
tapo reikSminga mokymo(si) ir ugdymo(si) pasirinkimo forma, kuri
daro jtakg tévy pedagoginés atsakomybés, ugdymo jstaigy
transformacijos ir valstybés Svietimo politikos reguliavimo sampratai.
Svarbi Sios srities diskusijy kryptis siejasi su Seimos autonomijos ir
valstybés atsakomybés jtampa. Mokslininky tyrimuose (Apple, 2000;
Gaither, 2017; Reich, 2002, 2005) pabréziama, kad ugdymas $eimoje




aktualizuoja normatyving ir politing dilema: viena vertus, tévai turi teisg
pasirinkti vaiko ugdymosi forma, kita vertus, valstybé iSlieka atsakinga
uz ugdymosi rezultaty teisinj ir socialinj legitimumg — jy pripazinima,
kokybés uztikrinimg ir vaiko teisés | kokybiska ugdyma jgyvendinima.
Lietuvoje ugdymo Seimoje tyrimo laukas yra palyginti naujas, nes Sios
ugdymo formos reglamentavimas atsirado tik nuo 2020 mety. Dél to iki
Siol ugdymas Seimoje dazniau analizuojamas teisés ir Svietimo vadybos
perspektyvose, o edukologiné institucionalizacijos analizé lieka
fragmentiska.

Ugdymo Seimoje institucionalizavimo analizé edukologiniu poZiiiriu
leidzia atskleisti, kaip alternatyvi pedagoginé praktika saveikauja su
formaliomis §vietimo sistemos struktiiromis. Si tematika aktualizuoja
fundamentalia pedagogikos problemg — kaip suderinti pedagoging
autonomija, ugdymo kokybés uztikrinimg ir S$vietimo sistemos
transformacijg institucionalizuojant alternatyvias Svietimo praktikas.

Family-based education (homeschooling), from an educational science
perspective, can be analysed as an alternative mode of organising
teaching and learning that redefines the structure of the educational
process, the distribution of roles, and pedagogical responsibility. This
form of education transfers a share of functions traditionally attributed
to schools into the family environment, thereby reshaping not only the
organisation of education but also the underlying conditions for
ensuring educational quality and the boundaries of accountability.

In the international scholarly literature, homeschooling is examined not
merely as an individual pedagogical practice but also as a phenomenon
of broader social and institutional change. A review of existing research
(Kunzman & Gaither, 2020) indicates that over recent decades
homeschooling has become a significant educational option worldwide,
influencing understandings of parental pedagogical responsibility, the
transformation of educational institutions, and the regulatory role of
state education policy. An important strand of debate in this field
concerns the tension between family autonomy and state responsibility.
Studies (Apple, 2000; Gaither, 2017; Reich, 2002, 2005) emphasise that




homeschooling foregrounds a normative and political dilemma: on the
one hand, parents have the right to choose the form of their child’s
education; on the other hand, the state remains responsible for the legal
and social legitimacy of educational outcomes—namely, their
recognition, the assurance of quality, and the realisation of the child’s
right to high-quality education.

In Lithuania, the research field of homeschooling is relatively new, as
legal regulation of this educational form has been in place only since
2020. Consequently, homeschooling to date has more often been
analysed from the perspectives of law and educational management,
while educational science analyses of its institutionalisation remain
fragmented.

From an educational science standpoint, analysing the
institutionalisation of homeschooling makes it possible to reveal how an
alternative pedagogical practice interacts with the formal structures of
the education system. This topic foregrounds a fundamental pedagogical
question: how to reconcile pedagogical autonomy, quality assurance,
and the transformation of the education system when institutionalising
alternative educational practices.

Mokyklos ir STEAM

centry bendradarbiavimas
ugdymo procese

Collaboration between
Schools and STEAM
Centres in the Educational
Process

Prof. dr. Romas Prakapas

Strateginiuose Svietimo dokumentuose, jskaitant OECD iniciatyvos
Education 2030 gairése pateikiama ateities ugdymo vizija, pabréziama
butinybé rengti mokinius sparciai  besikeiCianfiam  pasauliui.
Akcentuojama, kad Siuolaikinis mokymas turéty perZengti tradicines
ugdymo ribas ir biiti orientuotas ] mokymasi jvairiose aplinkose bei
prasmingg teoriniy ir praktiniy patir¢iy derme (OECD, 2018).
Empiriniai tyrimai rodo, kad mokykly partnerystés su vietos
organizacijomis ir socialiniais partneriais gali pereiti i§ epizodinio
bendradarbiavimo | sisteminga ugdymo veikly integravima, stiprinant
mokytojy supratimg apie integruotg STEAM ugdymg per
bendruomenés praktikoje veikimg (de Souza et al., 2025). Taip pat
aktualizuojamos jrodymais gristos mokymo ir mokymosi kryptys, ypac
tyrinéjimu paremtas ugdymas, kurio efektyvumas ir variacijos
analizuojamos lyginamuosiuose STEAM metody tyrimuose (Suryani et




al., 2025). Sios kryptys sicjamos su mokytojy rengimo, ugdymo turinio
kiirimo ir vertinimo dermés svarba, kuri aptariama ir mokslo edukacijos
tematikg apibendrinanc¢iuose leidiniuose (Bowman, 2021).

Siame kontekste STEAM centrai tampa reik§mingais partneriais,
teikianciais specializuota mokymosi aplinka ir metoding pagalba,
prisidedanciais prie bendrojo ugdymo mokyklos mokymo(si) tiksly
igyvendinimo. Edukologiniy tyrimy lauke S§i tematika sicjama su
klausimu, kaip mokymasis ,,uz klasés riby* integruojamas j formaly
ugdyma: kaip planuojamas pasirengimas mokykloje, kaip suderinamas
veikly turinys su ugdymo programomis ir kaip uztikrinamas testinumas
po veikly STEAM centre (pvz., refleksija, taikymas pamokose,
vertinimo sprendimai). Kompetencijomis gristo ugdymo kontekste
aktualu tirti, kaip tokios partnerystés padeda mokykloms jgyvendinti
bendryjy programy nuostatas, kad kompetencijos ugdomos visose
programose ir per jvairias ugdymo veiklas (OECD, 2018).

In strategic education policy documents, including the OECD Education
2030 initiative, the need to prepare learners for a rapidly changing world
is emphasised. It is argued that contemporary teaching should move
beyond traditional boundaries of schooling and attend to learning across
diverse settings, ensuring a meaningful alignment between theoretical
knowledge and practical experience (OECD, 2018). Empirical studies
indicate that partnerships between schools and local organisations and
social partners can evolve from episodic collaboration into the
systematic integration of learning activities, strengthening teachers’
understanding of integrated STEAM education through the functioning
of a community of practice (de Souza et al., 2025). Evidence-informed
approaches to teaching and learning are also increasingly foregrounded,
particularly inquiry-based education, whose effectiveness and
variations are examined in comparative studies of STEAM-related
instructional designs (Suryani et al., 2025). These directions are closely
associated with the importance of coherence among teacher education,
curriculum development, and assessment, a theme also addressed in
broader syntheses of science education (Bowman, 2021).




Within this context, STEAM centres are becoming significant partners
by providing specialised learning environments and methodological
support that contribute to the implementation of teaching and learning
aims in general education schools. In educational research, this thematic
area is linked to the question of how learning “beyond the classroom” is
integrated into formal education: how preparation is organised at school,
how the content of activities is aligned with the curriculum, and how
continuity is ensured following activities in a STEAM centre (e.g.,
through reflection, application in lessons, and assessment decisions). In
the context of competence-based education, it is therefore pertinent to
examine how such partnerships support schools in enacting the
provisions of national curricula, according to which competencies are
developed across all programmes and through a range of educational
activities (OECD, 2018).

Kitatauciy (migranty)
mokiniy jgalinimas
teikiant sisteminga
institucing parama ir
individualig pagalba
bendrojo ugdymo
mokykloje

Empowering linguistic
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students through systemic
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institutional support at
mainstream education
institutions
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*  Kitatau¢iy  mokiniy
(kilmés) kulttrinio
kapitalo naudojimas jy
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XXI amziaus Lietuvos mokyklose (tiek didmiescCiuose, tiek mazuose
miestuose) daugéja kitatau¢iy mokiniy. Tikimasi greito jy
asimiliavimosi deramai neatsizvelgiant | jy kultlirinius ypatumus,
patiriamg kultorinj Sokg. Tiek mokykly administracija, tieck mokytojali
stokodami tarpkultiirinés kompetencijos ir darbo su kitatauciais patirties
netaiko sékmingy kitatauciy integracijos strategijy ir taktiky. Dél to
integracija mokyklose yra labiau formali, tinkamai neiSnaudojant
galimybiy ir nesiimant bitiny intervencijy/poky¢iy. Tyrime bus
nagrinéjama kitatau¢iams mokiniams teikiama parama ir jos klititys
mokyklos lygmeniu, apklausiant tiek mokytojus, tiek mokinius
(kitatauCius ir lietuvius). Remiantis Bourdieu kultirinio kapitalo
(Cultural capital), bendruomenés gerovés (Community Cultural
Wealth)) ir mokyklos socialinio kapitalo (SBSC) teorinémis jzvalgomis,
tyrime nagrinéjamos mokyklos nuostatos ir patirtys, susijusios su
kitatau¢iy vaiky ir jaunimo gerovés, sékmés mokykloje ir
ekonominés/socialinés integracijos veiksniais visuomenéje. Socialinis
kapitalas gali biiti apibidinamas siaurai - kaip konkrecios grupés
interesy iSskirtinumas, arba pladiai - kaip visuomenés gerovés,
grindziamos skirtingy jos grupiy bendradarbiavimo dél bendro gério,




mainsteam
institutions

education

reiSkinys.  Pastaroji ~ samprata  atsispindés  tyrime  kuriant
daugiakulttirinio ugdymo mokykloje modelj, salygojantj socialiniy
itampy Svelninima.

Schools in Lithuania in the twenty- first century, in large and small
cities, are being transformed by growing numbers of immigrant and
minority students. Newcomers children and adolescents feeling
disoriented in culturally different school world are expected to
assimilate ASAP into the mainstream. The staff members reflecte a lack
of cultural sensitivity and limitations in catering for diversity. As a
result, the integrationist movement at school seems highly superficial as
school practitioners are reluctant to distribute resources that could
benefit minority students. The study examine the institutional- level
support and barriers as perceived by both students and teaching
personnel. Deploying the theories of Bourdieusian cultural capital
(BCC), Community Cultural Wealth (CCW) and School based Social
Capital (SBSC) this study explores institutional provisions for children
and youth, their general well- being, school success and economic/social
integration in society. Social capital can be understood in two ways — as
aiming at particular interests of a narrow group or as used for universal
goals and constituting the base for normalization of social relations.
Positive examples will be considered as strategies relevant to a
multicultural and multilingual reality of education. Examining
interconnections between ethnic and national bonds is to facilitate a
clearer understanding of (protective) factors that may mitigate the
negative effects of social tensions.




